The purpose of this paper is to report the results of a longitudinal evaluation of a vocational entrepreneurship education program using entrepreneurial self-efficacy measures. An empirical, mixed methods longitudinal and effectuation scale was used to measure entrepreneurial selfefficacy scores. Results indicate that participation in the program had a positive significant effect on the entrepreneurial self-efficacy scores of all participants. In particular the increase in scores for women, participants aged more than 40, and participants who did not have business-owning relatives was greater. We contribute evidence of the value of vocational entrepreneurship education programs and entrepreneurial learning in increasing the entrepreneurial self-efficacy of participants, a finding of practical use to vocational entrepreneurship education institutions and programs, economic policy makers and nascent entrepreneurs. The value of this work lies in its responsiveness to calls in the academic literature for longitudinal evaluation measures of entrepreneurial learning and vocational entrepreneurship education programs, and demonstrates to funding bodies the value inherent in such education.
Introduction
Entrepreneurship education is perhaps today more relevant than ever before (Fayolle, 2010; Matlay, 2008) , and even more so in a vocational education and training (VET) context (Avis 2012; Jossberger et al., 2010) . The enormous growth in entrepreneurship and entrepreneurship education programs (Penaluna et al., 2012; Matlay & Carey, 2007) can be attributed to the explicit recognition by businesses, universities, and government that entrepreneurship usefully fuels a market economy (Jones, 2010) . More so, the impact of such initiatives indicates that participation does lead to students acquiring relevant business related knowledge, skills, and competencies for enterprise and entrepreneurship (DBIS, 2013) .
Nonetheless, scholarship designed to identify the best practice for vocational entrepreneurship education and measurement appears to lag behind the growth in these programs (Maritz & Brown, 2013; Corbett, 2011) , despite robust evidence of the link between education and entrepreneurial performance (Donovan et al., 2013; Nabi & Linan, 2011) .
Thus, how to best educate potential and nascent entrepreneurs is a difficult and poorly understood problem (Pihie and Bagheri, 2010) . Entrepreneurship education programs (EEPs) are often referred to as black boxes because researchers do not know what does and does not work (Maritz & Brown, 2013) . This is partially due to a lack of agreed-upon frameworks (Fayolle et al., 2006) and understanding of how to achieve the objectives of entrepreneurship education. Similarly, many of the constructs used to measure the effectiveness of entrepreneurship education and entrepreneurial learning remain underdeveloped (Jones, 2010 ). An attempt to address the lack of longitudinal research and diversity in the populations sampled and tested is underway with a large longitudinal, multi country quantitative project in progress (Liguori et al., 2011) .
In response to previous research that calls for further exploration into the evaluation of entrepreneurial learning and entrepreneurship education programs , Brand et al., 2007 , this research looks at the effect of one EEP on its participants' entrepreneurial self-efficacy and asks does participation in an entrepreneurship education program increase nascent entrepreneurs' entrepreneurial self-efficacy. Such contextualisation provides substance to program participant evaluation (Penaluna et al., 2012; Matlay, 2009) . The aim of the research is to narrow the gap in the body of knowledge on entrepreneurial learning and vocational entrepreneurship education programs, program evaluation and participant evaluation. The literature is scant on empirical studies evaluating the integration of VET programs, entrepreneurial learning and participant outcomes, using longitudinal entrepreneurial self-efficacy (Pihie and Bagheri, 2010) . We further add to the body of knowledge by integrating entrepreneurial initiatives to enhance ESE.
The purpose is to offer a study and framework of entrepreneurial self-efficacy as a longitudinal measure of overall vocational program entrepreneurial learning objectives. The aim is to bridge the gap in the body of knowledge on longitudinal and mixed method studies in this context. Previous research also identified the lack of research of entrepreneurship in vocational education, particularly from a longitudinal perspective (Jarvi, 2012) . We further place significance on appropriate entrepreneurial learning initiatives to enhance ESE (Breslin and Jones 2012) . In this paper, we report the results of a study that found participation in an EEP had a positive impact on entrepreneurial self-efficacy, and that this increase was generally: greater among females, those 40 and older, and those without business-owning relatives. We conclude that the EEP was effective in terms of its content, pedagogy and entrepreneurial learning.
Background and Literature Review
The government of the United Kingdom (UK) has been promoting an enterprise culture or economy for almost three decades (QAA 2012; Davey, 2013; Matlay, 2005; Gavron et al., 1998) . Conceived to assist the UK to compete internationally (Carr and Beaver, 2002) , it was initiated through various structural changes, which consisted of deregulation, privatisation, dismantling of the welfare state, and promoting self-employment (Matlay, 2008; Carr, 2000) .
An enterprise culture is based on the premise that entrepreneurship drives economic growth . To this end the UK government plans to work over the next decade to "[. The E&Y program listed what can be categorised as both economic and social objectives in its program documentation folder for participants (see Table 1 ). In order to achieve these objectives, another objective-that of actually becoming an entrepreneur-was implied: ".. to help you realise your potential in business and to learn the skills which will help you to enter self-employment."
-------------insert Table 1 here -----------Online advertisements recruiting into the program read: "For people who are currently employed, but are considering self-employment." The E&Y Program Director clarified in a private communication that being engaged in starting a business to some degree was a prerequisite for course participation. Thus, the audience of this program is the GEM (Bosma et al., 2008 ) definition of nascent entrepreneurs, which are those individuals who are trying to start a business. This is important because most prior research on EEPs focuses on university students, who are more likely to be potential and not nascent entrepreneurs and of a similar age. Therefore, this EEP provides a unique research opportunity using a sample of nascent entrepreneurs of diverse ages in a VET setting. Entrepreneurial learning initiatives to enhance the student learning experience (QAA 2012) further provide a unique setting when integrating outcomes such as ESE.
Self-Efficacy
A key construct associated with entrepreneurs is that of self-efficacy (Henry et al., 2003) .
Self-efficacy is "a motivational construct that has been shown to influence an individual's choice of activities, goal levels, persistence, and performance in a range of contexts" (Zhao et al., 2005 (Zhao et al., p. 1266 ). It is a part of social-cognitive theory and can be defined as the individual's judgement of their ability to organise and execute a course of action in order to reach designated goals and competencies (Biemans et al., 2009 ).
Self-efficacy research has produced consistent findings. It has been shown to be associated with work-related performance, including life insurance sales (Barling and Beattie, 1983) , faculty research productivity (Taylor et al., 1984) , coping with difficult career-related tasks (Stumpf et al., 1987) , learning and achievement (Wood and Locke, 1987) , and adaptability to new technology (Hill et al., 1987) . Studies have consistently found self-efficacy to be high among entrepreneurs and people intending to start a new venture (Forbes, 2005; Markman, 2002) .
Self-efficacy is an excellent measure because it is applicable to a variety of domains provided the efficacy measure is tailored to the specific tasks being (Bandura 1982) . It is appropriate for use in studying entrepreneurs, in which the tasks being assessed are specific rather than general, and thus helps overcome the problems associated with the lack of specificity that was characteristic of early entrepreneurial research (Chen et al., 1998) .
Entrepreneurial Self-Efficacy
Extending self-efficacy, entrepreneurial self-efficacy (ESE) is a construct that involves the individual's beliefs about their capabilities for attaining success and controlling cognitions in order to manage challenging goals during the business start up phase (Volery et al., 2013; Douglas, 2013) . ESE has been shown to be closely tied to, and a strong predictor of, intentionality (Douglas, 2013; Krueger and Brazeal 1994) enabling ESE to be used to predict and study entrepreneurs' behaviour choice, persistence, and effectiveness (Avis, 2012) , and high ESE is often best demonstrated under characteristic conditions of entrepreneurship: risk and uncertainty (Shane, 2012) . Predictions as to who might be suited to becoming an entrepreneur sometimes use measures of ESE, as ESE is emphasized as a key antecedent to entrepreneurial choice (Pihie and Bagheri 2010) .
ESE is an appropriate measure for entrepreneurship because it is task-specific and includes the individual's assessment of their own confident beliefs about their internal (personality) and external (environment) constraints and possibilities, and is close to action and action intentionality (Drnovšek et al., 2010) . This closely mirrors the enhancement of graduate outcomes, including entrepreneurial behaviours, attitudes and skills as provided by QAA (2012). Given the variety and multitude of tasks associated with starting a new venture (Avis 2012) , it is not surprising that entrepreneurship studies show that high ESE is an asset for aspiring entrepreneurs. High ESE is suggested to result in an entrepreneur who will "exert more effort for a greater length of time, persist through setbacks, and develop better plans and strategies for the task" (Shane et al., 2003, p. 267) . In contrast, those with low ESE are more likely to avoid challenges and see situations as potential risks rather than opportunities (Cooper and Lucas 2006) .
In an intensive study conducted by the Department for Business Innovation & Skills (UK), it was found that the impact of initiatives of participants are more likely to change attitudes, suh as risk-taking and intentions (DBIS, 2013) .
We further introduce the concept of entrepreneurial learning as an integral component of ESE, due to the cognitive process of acquiring and structuring knowledge, which includes making meaning from existing knowledge and experience, end generating new solutions (Fayolle and Gailly 2008) .
Entrepreneurial Education, Learning and ESE
Research has shown that targeted education can help develop an individual's level of selfefficacy (Nabi & Linan, 2011; Wilson et al., 2007) , and entrepreneurship researchers have found entrepreneurial learning education to be one method of raising ESE levels in individuals (McGee et al., 2009; Wilson et al., 2007) .
From a learning process perspective, we expand upon the learning categories identified by Fayolle and Gailly (2008) . Their categories included learning to become an enterprising individual or entrepreneur, and learning to become an academic. We include the notion within the context of experienced and practicing entrepreneurs, hence, learning to become a more competent entrepreneur (Ulvenblad et al 2013) . Adding to the body of knowledge developed and creativity (Sawyer 2006 ) and product and technology development (Lewrick et al 2010) .
Our learning philosophy to include andragogy and heutagogy (Montague 2012 ), a more independent and self-directed learner, whereby we focus on learner-focused education, compliments our pedagogical initiatives. Pihie and Bagheri (2010) emphasise that EEPs and entrepreneurial learning should be designed so as to increase ESE. They suggest the ESE construct can be used to determine both the curriculum content and the pedagogical techniques adopted to deliver that content.
Mastery experiences (Bandura, 1992) increase confidence in one's own ability to successfully perform specific tasks, and occur through activities that encourage "learning by doing" (Biermans et al., 2009; Wilson et al., 2007) . Therefore, the design of an EEP should also include activities designed to increase an individual's ESE, such as engaging students in reallife business situations to encourage risk-taking and innovation (Donovan et al., 2013; Jossberger et al., 2010; Chen et al., 1998) . In so doing, changes in attitudes and confidence towards skills and competencies linked to entrepreneurial behaviour are possible (Cooper and Lucas, 2006) . Bandura (1997) suggested modelling and social persuasion as methods to increase selfefficacy. Appropriate role models give an individual someone against whom to compare their own abilities and social persuasion in the form of positive feedback and reinforcement from program mentors and other participants can increase self-efficacy and intentions to create a business (Boyd and Vozikis, 1994; Cox et al., 2002) . Thus, research suggests that an EEP incorporate many different types of learning experiences designed to promote ESE because of the impact it has on entrepreneurial intentions (Douglas, 2013; Zhao et al., 2005) . Chen et al., (1998) postulate that, among the reasons why an individual may not start a business, selfefficacy may be more important than skill level.
Measures of ESE
Different instruments have been used to measure ESE, which contributes to the refinement and clarification of the concept (Douglas, 2013; Volery et al., 2013) . However, this plurality has also led to the problem of inclusion-that is, researchers define ESE in different ways while claiming it is the same construct (Drnovšek et al., 2010) . This has limited the comparability of findings and made it difficult to increase the reliability of findings.
Measures of ESE are typically based on tasks that are considered to be entrepreneurial, captured by indicators ranked on a likert scale, with the scale score being the average of the indicator scores. Such competency based vocational entrepreneurship training indicators were identified by Jossberger et al (2010) . Together the items aim to measure an individual's perception of his or her confidence in completing tasks typically associated with starting a new venture; the higher the degree of confidence in completing a task, the higher the entrepreneurial self-efficacy score. For example, Chen et al., (1998) used an ESE scale of 26 items that loaded on five factors: marketing, innovation, management, risk-taking, and financial control. Whilst a positive association between entrepreneurial education and higher levels of ESE was found using a general measure with a single ESE factor (Zhao et al., 2005) .
While composite scores are useful, there are significant limits to using total scores (McGee et al., 2009) . For example, since the scores are composed of a number of different entrepreneurial tasks, it is "impossible to identify those specific areas of education or training that are most effective in strengthening ESE" (McGee et al., 2009, p. 970) . Chen et al., (1998) and McGee et al., (2009) used multi-dimensional scales of ESE that make it easier to see which components of ESE are relatively stronger or weaker. For example, the "financial control" items of the ESE scale may be significantly weaker than the "risk-taking" items, but this is obscured by the aggregate score. Since entrepreneurship is a process that is multifaceted in nature, it is important to use multi-item measures to capture this (Chen et al., 1998; De Noble et al., 1999; Wilson et al., 2009) . Knowledge of the relative strength or weakness of individual ESE items can contribute to more effectively designed EEPs.
Despite the quantitative nature of ESE measures (Chen et al., 1998) , many researchers in the discipline recommend an additional qualitative approach, whereby respondents not only score, but also reflect through commentaries and narratives (Volery et al., 2013) . In this study, we use an integration of mixed methods using quantitative and qualitative methodology.
ESE and Evaluation of EEPs
Despite the potential importance of ESE as an evaluation measure for an EEP, it is rarely used as an outcome measure (Wilson et al., 2009) . Although ESE has been the subject of research across the world, more typically with student populations, there is a lack of longitudinal ESE studies that could be used to determine causality (Chen et al., 1998) . The importance of extending studies of ESE beyond the convenient sample of students has been observed. The exclusion of nascent entrepreneurs from ESE research is problematic, since ESE is commonly modelled as an important antecedent to entrepreneurial action (McGee et al., 2009 ).
This research follows the recommendations of Chen et al., (1998) and McGee et al., (2009) by using a sample of nascent entrepreneurs in a business development centre located outside of a university classroom setting and does so in a longitudinal manner, with a before and after measurement of entrepreneurial self-efficacy as an indicator of the effectiveness of the content and pedagogy of the EEP.
The following hypotheses were tested in this research: 
H2:
The change in entrepreneurial self-efficacy scores for female participants will be greater than that for male participants when measured at the conclusion of the entrepreneurship education program.
H3:
The change in entrepreneurial self-efficacy scores for participants ages 40 and older will be greater than that for participants aged less than 40 when measured at the conclusion of the entrepreneurship education program.
H4:
The change in entrepreneurial self-efficacy scores for participants without business-owning relatives will be greater than that for participants with business-owning relatives when measured at the conclusion of the entrepreneurship education program.
Research Method
This research asks what effect an entrepreneurship program has on nascent entrepreneurs' entrepreneurial self-efficacy. A single case study method was selected (Donovan et al, 2013; Yin, 2003 ) using a repeated measures design (Gravetter and Wallnau, 2009 ) to address the question and test the hypotheses. The t statistic was calculated to determine the effect of the intervention (the EEP) on the related samples using SPSS16 software, p values of .05, .01 and .001 confirmed the significance of the results (Saunders et al., 2007) .
The data collection was longitudinal (Jarvi, 2012) , with collection taking place immediately before and after EEP participation. A time series study, this research is concerned with the presence of change over time on the same population (Blaikie, 2007; Saunders et al., 2007) .
Because it is longitudinal in nature and measures changes in the same population, this time series data is useful for evaluating a program such as an EEP.
This research was approved by the relevant ethics committees prior to commencement of the pilot study data collection. Data was collected for the main study from course participants via a self-administered survey distributed to participants in the E&Y program prior to its commencement (T0) and after its completion (T1). We further explored reflections through narratives and commentaries, enhancing deeper understanding of responses. This research added qualitative methods to the more commonly used quantitative methods in the literature to analyse personal development plans of E&Y participants. The texts were coded and interpreted to understand how participants understood entrepreneurship. This knowledge can help future EEPs communicate better (both through content and pedagogy) with program participants.
Measure
The questionnaire was designed to measure entrepreneurial self-efficacy and capture data for independent variables. Twenty items were selected from previous research on ESE (see Table   2 ). The indicators of ESE are measured on an 11-point Likert scale from 0 to 10. A score of 0 indicates "not confident at all" and a score of 10 represents "completely confident." The indicator scores are summated to produce the construct of ESE (Kolvereid and Isaksen , 2006). Table 2 here --------Formal and operational definitions for the independent variables used in this research are given in Table 3 (Blaikie, 2003 ).
-----------insert
------------insert Table 3 here ---------This research also employed qualitative data analysis to analyse the texts of the personal development plans (PDP) of E&Y participants. The coding process consisted of three steps.
First, coding was used to link different parts of the texts and identify similar segments or instances in the text. This involved reading through the PDPs while making notes in the margin. Next, those segments of similar data were brought together to create categories that shared common properties. Once the categories were established and they were entered into a separate document in Microsoft Excel, the process of exploring the linkages began. As the coding continued on, there were additional terms that participants used to describe entrepreneurs and entrepreneurship. The constant comparative method was used "whereby newly coded text is compared to previously coded text to ensure that the [emergent themes] maintain[ed] their integrity" (Fischer & Reuber 2011, p. 7) . New codes were compared to previous codes to ensure codes were not overlapping or could not better be grouped into different, perhaps broader, codes.
Pilot study and sample
Prior to commencing data collection for the project, a pilot study was conducted to clarify concepts, refine the survey instrument, check the validity of the instrument, and refine data collection plans (Yin, 2003) . Twenty participants in the E&Y program participated in the pilot. The criteria used for selecting the pilot participants were convenience, access to data, and geographic proximity (Yin, 2003) . Results indicate the questionnaire is sufficiently reliable to measure entrepreneurial self-efficacy: majority average inter-item correlations >.5, majority average item-total correlations >.8, and Cronbach's alpha = .972 (de Vaus, 1995; de Vaus, 2002) .
The survey was subsequently administered to a sample of 50 participants comprising 62 percent female, 80 percent aged 30 and older; and 50 percent aged 40 or older. The ethnicity of the sample is predominantly White and over three-quarters of the sample had relatives who own a business (see Table 4 ).
---------insert Table 4 here ----------
Findings
The 20-item ESE measure was tested for reliability both before and after the E&Y program using the same methods as the pilot study-inter-item correlations, item-total correlations and The results of the hypotheses are presented in Table 5 , all hypotheses were accepted.
-----------------insert Table 5 here -----------Among participants (n = 50) entrepreneurial self-efficacy was 4.27 at T0 and increased to 6.25 at T1, an increase of 46 percent (p < 0.001). Male participants (n = 19) had higher ESE scores at T0 (M = 4.78, p < 0.001) than females (n = 38, M = 3.95, p < 0.001) but females had higher scores (M = 6.35, p< 0.001) than males (M = 6.21, p< 0.001) at T1. Thus, while males' scores increased by 28 percent, females' scores increased by 61 per cent.
The results were similar when comparing those aged <40 and those aged >40, as well as those with business-owning relatives and those without business-owning relatives. The ESE score at the T0 for those aged <40(n = 25) was 4.80 (p < 0.001) while those aged >40 (n = 25) had a lower cumulative ESE score of 3.74 (p < 0.001). The scores of those aged <40 increased from T0 to T1 by 31 percent, while the scores of those aged >40 increased by 61 percent.
ESE scores for those with business-owning relatives (n = 38) increased 41 percent from 4.30 (p < 0.001) to 6.06 (p < 0.001). While the mean for those without business-owning relatives was slightly lower (M = 4.16, p < 0.001) at T0, they were higher at T1 (M = 6.85, p < 0.001), increasing by 65%. Table 6 presents the changes in ESE over time for the independent variables.
----------------insert Table 6 here -------------Whilst mixed methodology was implemented, we place emphasis on the quantitative analysis.
However, our qualitative analysis highlighted aspects and congruences, which provided rich and consistent data. Using the coding method identified prior, the ways in which E&Y participants described entrepreneurs in their PDPs were reviewed. In addition, the top five most-referenced entrepreneurs (according to number of participants mentioning the entrepreneur) were analysed and the surrounding text was "mapped out" to provide a richer description of the term entrepreneur through examples given by E&Y participants. In addition to answering depicted questions with this method, further questions and narrations employed a similar approach of looking at answers of participants to the open-ended item on the survey instrument and grouping them into similar categories for comparison purposes. Such inference provided qualitative reflection on the longitudinal bases.
Discussion and conclusion
An investigation into ESE found a gap in the research with few studies focusing on nascent entrepreneurs and employing longitudinal studies (Volery et al, 2013) , particularly in a VET training context (Pihie and Bagheri, 2010) . Accordingly, we studied the effect of an EEP on nascent entrepreneurs' ESE in a VET setting. A further gap was identified regarding integration of ESE enhancement and entrepreneurial learning. In addition, despite a predominant quantitative study, a mixed method approach provided valuable insights to participant thoughts and knowledge.
The findings from the pre and post program survey instrument indicated that the E&Y program had a positive impact on participants' ESE. This increase was generally greater among females, those >40, and those without business-owning relatives. This is a key point.
Entrepreneurship education needs to not only focus on those content areas in which ESE may be relatively weaker, but to also help people in their beliefs about ESE. In other words, since ESE is about people's perceptions, proper attention needs to be given to both course content and pedagogy to ensure that, to whatever extent possible, beliefs about those capabilities are changed (Wilson et al., 2009) . We can suggest that the content and pedagogy of the EEP was effective because key objectives of the program were achieved as measured by the change in participant's ESE (Maritz & Brown, 2013 ).
This research also shows the substantial increase in ESE among women from before to after the program. Given the important role that women play in entrepreneurship around the world-women own approximately 25% of all businesses in advanced market economiesthis should be an important goal of entrepreneurship education (Wilson et al., 2007) . Because of their observed self-efficacy bias (Pihie and Bagheri, 2010; Chen et al., 1998) , women in particular need to perceive that an EEP can increase their ESE (Vollery et al., 2013; Douglas, 2013; Krueger, 1993) . This research demonstrates the importance of EEPs to the ESE of female nascent entrepreneurs further supporting the observations that EEPs help women potential entrepreneurs, aiding them to become nascent entrepreneurs and eventually small business owners (Wilson et al., 2009 ).
Contributions, Limitations and Future Research
This research sought to contribute to the discussion on evaluation measures for EEPs and addresses the calls for more longitudinal research (Vollery et al., 2013; Chen et al., 1998 ) that includes a diversity of samples (McGee et al., 2009 ) moving beyond university and vocational students. In so doing it contributes to vocational entrepreneurship education, and to entrepreneurship and economic policy by highlighting how ESE and can be increased through vocational entrepreneurship education and in so doing to potentially increase the pool of people willing to engage in entrepreneurship (Douglas, 2013) .
This research provides evidence useful to policy decision makers considering the allocation of public resources to target nascent, in particular nascent women, entrepreneurs through the development of vocational EEPs. It also provides evidence that could be used to meet institutional requirements for the continuation of entrepreneurship education programs (Jones et al., 2013) .
Since learning in entrepreneurship includes tacit and explicit knowledge, distinct pedagogical initiatives and directed entrepreneurial learning initiatives are important in elevating ESE in course participants. Learning to become or enhance entrepreneurial behaviour involves entrepreneurship as a specific concept, professional dimension, learning by doing pedagogies, expected acquisition of skills and practical knowledge and expected development of entrepreneurial competencies. These directly correlate with enhanced ESE. In this light, an effective learning environment for entrepreneurial skills falls under the pragmatic philosophy of pedagogy. A learning philosophy to include andragogy and heutagogy, focusing on learner-focused learning compliments our pedagogical initiatives. Opportunity however exists for further studies to examine the effect of individual and compared pedagogy.
One of the main limitations of this research is the generalisability of the findings (Forbes, 2005) and potential for self-reporting bias (Ajzen, 1988; Carr and Sequeira, 2007) . Whilst this study examined a single case, it provided an appropriate longitudinal and mixed methods perspective. We recommend similar studies across multiple cases and EEPs to validate ESE outcomes. However, since no sensitive information was collected in this research, the likelihood of self-reporting bias is minimal. In addition, while there is much support in the literature for the use of ESE as a stable measure for evaluating the effectiveness of EEPs (Chen et al., 1998) , more research is needed on how to measure ESE (Wilson et al., 2009) Good research in many ways provides opportunities and paves the way for future research. It is hoped that this case may be used as an illustration for future case studies (Brand et al., 2007) . Future research could include more in-depth case studies and an exploration of samples of older, potential and nascent entrepreneurs who are in an EEP outside of a university classroom setting (Chen et al., 1998) . In addition, future research could place additional emphasis on control groups (Volery et al., 2013) (Johannisson, 1991) To increase the number of start-ups "involve more people in enterprise in order to enhance productivity and competitiveness" Social (Johannisson, 1991) To develop the "entrepreneurial culture" within a region "narrow the gaps in rates of entrepreneurship [between females, males, minority groups, and regions]"
Education for start up (Liñán, 2004) To help individuals to own and manage a small business "to help you realise your potential in business and to learn the skills which will help you to enter selfemployment"
Source: Compiled by author from E&Y Program course materials 
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